fourteen-year old Bakaril who fled the Democratic Republic of Congo (DRC) in 2000 and has since lived and gone to school in Kyaka (Crisp, 2003) , While Bakari's present is certainly local to Uganda, his future is unclear, He says, "l would choose fto go home] to Congo, if there would be no war" (interview, ln examining the tension between current and future livelihoods, I first outline the language policies of UNHCR, the organization mandated with the provision of education for refugees, and set these policies in the context of larger academic debates about language of instruction in schools. Second, I explain the methodology I used to conduct this research. Third, I present a portrait 0f language at Bryubuli Primary School, focusing on the experiences of teachers, children, and families and the implications for their livelihoods, I (Crisp, 20A3,2004 : Dryden-Peterson & Hovil, 2004 Banki, 2004) , In the case of integration in particular, "it is not uncommon for asylum countries to insist that refugee education programmes comply with their standards, including the use of their language and curricula" (lNEE, 2004: 5B (UNHCR, 2003b; INEE, 2004) . This policy of "facing both ways" can be compared to policies of multilingualism in place in many parts of the world (see for example, Omoniyi, 2003; Dutcher,2001; Baker, 1996; Bamgbose, 1991 (Qorro, 2002; Baker, 1996; Bamgbose, 1991 Data collection I used multiple methods to collect data, each of which was employed in each year of the three-year longitudinal study, First, I interviewed key informants, including refugee and national community leaders, district-level officials, and educational officials. Second. I conducted school-based research that included interviews with pupils and teachers, classroom observations, and participant observation. I interviewed a total of eighteen children -eight refugees and ten nationals -at Bu;ubuli at yearly intervals; they also participated in 'check-in' exercises every four months. I selected participants at random from among pupils in the Primary 4 (P4) and Primary 5 (P5) classes, and I followed these participants over three years, whether or not they persisted in school, I was unable to interview one out of the eighteen children in the third year 0f the study as she had run away from her family to get married, I interviewed all of the teachers who taught study participant pupils in any given year, as well as the head teacher and deputy head teachers, I observed at least five lessons by the eight teachers in each year of the study, arriving unannounced at a given class after gaining their permission to conduct such observations. In addition to classroom-based observation, I conducted two weeks of sustained participant observati0n at Bqubuli Primary School in each year of the study interspersed with three-days of participant observati0n every four months.
Finally, I conducted a cross-sectional household survey of each participant pupil, both refugee and national, While the sampling of households for this study was not random, the selection of students for the study was, as is appropriate to analysis conducted at the school-level and not the community-or population- 
